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Aim
We believe that feedback and marking should provide constructive feedback to every child, focusing on success and improvement needs against learning intentions/success criteria; enabling children to become reflective learners with a growth mindset, helping them to close the gap between current and desired performance.
Principles:
Marking and feedback should:

· Be manageable for teachers

· Relate to learning intentions/success criteria which have been established with the children

· Involve all adults working with children in the classroom

· Give recognition and appropriate growth mindset praise for achievement
· Give clear strategies for improvement

· Allow specific time for children to read, reflect and respond to marking/feedback
· Inform all participants in the learning process of the progress made and feed this into the next cycle of planning for teaching and learning
· Encourage and teach children to self-mark wherever possible 

· Involve all children in the same process (whether oral or written), to ensure equity across subjects and ability
· Keep the teacher in tune with the individual needs and abilities within the class and helps to raise standards.
The quality of Marking and feedback triangulates with the quality of teaching and learning and performance data to create a picture of the quality of teaching and learning.
Who is involved?
Leadership Team, Phase leaders, subject leaders: monitoring, evaluation and inset; modelling good practice
Class Teachers:  giving a range of feedback in a variety of forms

Pupils:  self-assessment and marking, peer assessment and marking and improving their own work

Learning Support Staff:  giving verbal feedback and marking in line with the Learning Intention/success criteria, commenting on assistance given
Supply Teachers and Trainee Teachers are required to follow the policy

Guidance for marking by teachers:

Teacher marking is only effective if:

· it informs both the child and the teacher of what has been achieved and what needs to happen next

· the child has an opportunity to read / respond to the marking

· it is informing the teacher of learning needs which can be incorporated into future planning

Remember that:

· marking is most effective in the presence of the child

· children should be given time to read/reflect on/respond to marking

· effort should be acknowledged alongside achievement using growth mind set language
Summative feedback/marking

This usually consists of ticks and crosses and is associated with closed tasks or exercise.  In Key Stage 2, wherever possible, children should self-mark or the work should be marked as a class or in groups.

Formative feedback/marking

Oral feedback

With oral feedback, in the course of a lesson, teachers’ comments to children should focus firstly on issues about the learning intention/success criteria and secondly, on other features.  Feedback should be given in a quiet and supportive tone.

Relevant elements of detailed marking will be introduced towards the end of Reception in preparation for KS1, although it is expected that children will be given mostly oral feedback at this stage.

Quality marking

Not all pieces of work can be ‘quality marked’.  Teachers need to decide whether work should be simply acknowledged or given detailed attention.  For English and Maths, there should be evidence of detailed teacher marking following group work.  Opportunities for quality marking should be identified at the planning stage and should take place once a week in each subject taught as/if appropriate.
Wherever the task is open or narrative, feedback should focus first and foremost on the learning intention/success criteria of the task.  The emphasis in marking should be on both success against the learning intention and improvement needs against the learning intention.  Focused comment should help the child ‘in closing the gap’ between what they have achieved and what they could have achieved (eg ‘What else could you say about the prince?, ‘Say something about the prince’s personality’. ‘Try one of these words: handsome, elegant, arrogant’).

With English narrative writing, codes could save time and make the feedback more accessible to the child: highlight three things in pink (maybe two or even one per child for younger children) which demonstrate they have met the learning intention well and an arrow or green pen where improvement is to be made against the learning intention and then include some sort of closing the gap comment.  
Useful closing the gap comments:

· Reminder prompts: eg What else could you say here?
· Scaffolded prompts: eg What was the dog’s tail doing?, The dog was angry so he . . ., Describe the expression on the dog’s face.
· Example prompts: eg Choose one of these or your own: He ran round in circles looking for the rabbit.  The dog couldn’t believe his eyes.
Secretarial features

Spelling, punctuation, grammar, etc should not be asked for in every piece of narrative writing because children cannot effectively focus on too many things in one space of time.  When work is finished, ask the children to check for things they know are wrong in their work when they read it through.  They should not be told to correct all spellings or they are likely to write further mis-spellings or waste time looking words up.

Only give children feedback about those things you have asked them to pay attention to.  This will mean some aspects of writing are unmarked but over time they will be.

Teachers’ handwriting needs to be legible and model the school’s handwriting policy in KS1 and LKS2.  In UKS2 the teacher should model legible handwriting.  

A maximum of three incorrect spellings are underlined and the correct spelling written in the margin or near by with a request for the child to learn the correct spelling.  Persistent errors should be commented on, and incorporated into the planning.
Peer and Self Assessment

Peer and self assessment have a key role to play in marking and feedback.  They empower children to take control of their learning.

Teachers need to be conscious of checking the quality of peer and self assessments made by children and support/model improvement.

Self-marking

Children should self-evaluate wherever possible.  Children can identify their own 2/3 successes and look for an improvement point.  Learning reflection time (LRT/Plenary) can then focus on this process as a way of analysing the learning.

Shared marking

Use one piece of work from a child in another class to mark as a class, using a visualiser or scanned into the IWB/Clevertouch screens at regular intervals, models the marking process and teaches particular points at the same time.

Another strategy would be to show two pieces of the same work and discuss their differences.  Why is one piece of work more successful/better quality than the other?
Paired Marking

Before ends of lessons, children should sometimes be asked to mark narrative work in pairs.  The following points are important:

· Paired marking should be introduced in KS2 unless teachers in KS1 feel children are ready for this

· Children need to be trained to do this through modelling with the whole class, watching paired marking in action

· Ground rules (eg listening, interruptions, confidentiality, using growth mindset language) should be decided and put up as a poster

· Children should, alternately, point out what they like first, holding the highlighter pen/pencil and then suggest ways to improve the piece but only against learning intention and not spellings.  2/3 stars and a wish should be followed to avoid over-criticism.
· Pairings need to be based on someone you trust – best decided by teacher

· Pairings should be for two children who are achieving at a similar level

· Encourage a dialogue between children rather than taking turns to be the ‘teacher’.  They should discuss each other’s work together (eg I think this bit really shows how the character feels.  What do you think?)
Marking and feedback by teachers should take some of the following forms, as appropriate to the work:

· marking should be related directly to the learning intention / success criteria

· other than school wide symbols, in phases, teachers to agree useful symbols to be understood by the phase they are working with. These symbols should be shared with the children and displayed in the classroom.

· the use of pink highlighter/pen to promote positive aspects (tickled pink) and green highlighter/pen to draw attention to errors or areas for development (green for growth) within a piece of work

· positive comments and guidance to  pupils to moving their learning forward 

· pose an open question specifically related to the Learning Intention to think about next steps

· a correct example/model given by teacher

· a request to do some corrections or complete a further task to prove they have got it
· verbal feedback to be acknowledged in books  by use of the code VF and initials of person giving verbal feedback (eg VF-GK)
· use of continuous oral feedback 

· use of the visualiser and mini plenaries to model and share good examples (What a good one looks like - WAGOLL s)

· WAGOLLs displayed on working walls
· asking children to check their work again referring to success criteria (with time given to do so) 

· drawing attention to how children have moved on

· LSAs working with groups can mark their work

· Time allocated for conferencing with pupils – either individually or with groups
· In KS2 self assessment and peer assessment carried out in purple pen

· 2/3 stars and a wish can identify two/three positives (pink) about a piece of work and one suggested point for development (green)

· Traffic lights used for children to demonstrate their confidence in an activity along with a comment to explain why

· ✓to show something is correct and a ‘c’  (instead of ‘x’) to indicate something is incorrect and needs checking to correct it
· Where work is completed with the support of an adult an ‘S’ and initials indicates this
· ‘Prove it’  - children to justify how they have made progress in an area of the curriculum
Expectations

All pieces of work in books should be acknowledged in line with the approaches listed above: ie either through teacher marking, peer marking or self-assessment.  Dialogue between teacher and pupils shows that feedback is formative and impactful.
Relevant elements of detailed marking will be introduced during Reception, in preparation for KS1, although it is expected that children will be given more oral feedback at this stage.

Supply/Cover teachers

Supply/Cover teachers need to mark and initial all work using the symbol ST (eg ST-GK) recorded following/during the day they teach.
Alternative Ways of Sharing/Celebrating a Child’s Success 

· openings of lessons 

· mini-plenaries eg Why is this good? (Refer to success criteria)

· Learning Reflection Time (LRT/plenaries) and use of visualiser

· Year Group Assemblies

· Achievement Awards

· Display

· Dojo points and message home to parent

Organisation:

Time needs to be set aside for establishing what the children already know to ensure that work can be set that is at the right level.

Children should be encouraged to self-mark.
Children should also be encouraged to enter into a dialogue with the teacher by responding to written marking and feedback.

Time should also be allowed for children to annotate their work on a regular and frequent basis reflecting on their learning – what has helped them in their learning to make progress, what got in the way of making progress and what help might they need to move the learning on or thinking about how the learning could be transferred to other areas of the curriculum – learning links.
Set less work, especially in English and maths, so that time can be allowed to go through work and mark as a whole class where appropriate

Where a class discussion takes place, feedback is given orally.  Notes might be necessary to inform future planning as a result of the discussion findings.  These notes can be made on the IWB/Clevertouch as the discussion takes place by the LSA/UKS2 child.  Discussion could be recorded on i-pad.

Distance marking should be accessible to all children and manageable for teachers.  Use codes against learning intentions wherever possible.

When work has been distance marked, time should be given for children to read and then make one focused improvement based on the improvement suggestion.  In order for the marking to be formative, the information must be used and acted on by the children.

Monitoring:

Marking and feedback will be monitored by senior leadership, phase leaders and subject leaders, through taking in samples of books and through lesson observations. 

This policy will be reviewed throughout 2015-16 as we develop our teaching and learning policy further
